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This Mission Statement describes our values and how we aim to realise our vision:


                            herishing and valuing: “The schools that we would want for our own children are the ones we should want for all children”  (John Dewey) This will be a welcoming, friendly, bright and lively, happy place where everyone feels secure, cared for, appreciated and where they enjoy life. 

                                                bserving achievement: As broadly as possible, success will be promoted and progress and achievement  recognised and celebrated for all.
               

                                                                                    artnering: We will build a partnership with parents and home, other schools and agencies, knitting the school into the fabric of our community. Further, there will be a commitment to Community Cohesion (locally, nationally and globally). Teachers will partner each other to share good practice and expertise, and coach. Children will partner their peers to enable an Action for Learning culture involving peer assessment, talk partners etc.

                                                                                            ersonalise learning for all: Teachers and classroom assistants will provide a tailored approach to support learners with Special Educational Needs, More Able, Gifted and Talented learners, minority ethnic groups. We will give extra support to the learners that need it most. Learning will be focused on individual pupils’ needs and abilities. We will develop assessment for learning which enables knowledge about individuals to inform the way they are taught and learn.


                                                                      nterest and engage: All will benefit from a rich, broad, balanced curriculum that will be presented in an interesting, exciting and imaginative manner with lots of opportunities for first-hand experience, practical work, investigation and learning through play. The curriculum will be enlivened and enriched by visits, visitors, and extensive use of the outdoor environment and ICT. The immediate Learning Environment will be orderly, attractive and stimulating. The basics will be taught well and the creative aspects including art, poetry, story, dance, music, performance will be central to our work. We will provide activities outside school hours to extend and augment learning.


                                                                                      onduct and behaviour management: All will have high expectations and set high standards for themselves and others. All will be treated fairly and listened to. All will have an opportunity to take responsibility (especially for their own learning), build their self-esteem and develop their self-confidence by being positively encouraged to take an active role in school life. Further, we will promote behaviours that lead to a healthy and sustainable lifestyle.


                                                                               quipping Learners (to enable ‘Life Long Learning’):

To ensure our learners have the skills to enable them to fulfil the requirements of the ‘5 Rs’ of learning:

· Readiness

· Resilience

· Resourcefulness

· Remembering

· Reflectiveness

	Review of impact of School Development Plan 2016-17: Progress commentary and summary

	Teaching and Learning:
Writing:
· Staff are trained in Talk for Writing

· Consistent teaching of connectives across the school is established through an agreed ‘Key Connectives’ policy document

· Children are now using ‘Magpie Books’ to extend and enrich their vocabulary (guidelines established)

· Marking policy updated, meeting the needs of the children better

· Writing ‘cold task’ / ‘hot task’ established which has enabled teachers to monitor progress better

· New Curriculum established

KS2 SATs Attainment in Writing was significantly above the national average (above at KS1); all nine PP children achieved above the national figure at KS2
Reading:
KS2 SATs Attainment in Reading was significantly above the national average (above at KS1); all nine PP children achieved above the national figure at KS2
Computing:

· Training has been delivered to staff regarding the expectations of the new curriculum which has supported the establishment of the new curriculum.

· Total system upgrade (to Windows 7 Pro), including installation of a new server, which has enabled better curriculum delivery

· Training delivered to staff regarding the use of software that supports the new curriculum delivery

· IBS have delivered training to staff regarding new Google software, resulting in better communication systems.

· Google Education implemented in school (with new Chromebooks), enabling more efficient and effective use of web-based software

Art:

· New leadership of Art established in school resulting in new curriculum leaders for art raising the profile of Art in school through curriculum revision and extra-curricular activity.

· New curriculum established with revised medium term plans

· New Art/DT area established in the heart of the school alongside new storage facilities

· Time given to staff, with the support of curriculum leaders, to plan and establish an Arts Week within each year group, creating detailed and creative cross-curricular plans.

· Best practice from Lickhill Primary School used, resulting in a whole school Art Project linked to Armistice. 

SEND:

· New SENDCo appointed and trained

· All teachers trained regarding the expectations of the new Code of Practice

· Updated Code of Practice in school based on the new “definitions” of SEND identification

· Individual provision maps introduced for statemented/EHC children work done with parents and class teachers accordingly
Behaviour and Safety: Participation:
Purposeful Play:

· Visits to recommended schools to observe best practice

· New play equipment purchased after equipment audit.

· Playground storage installed for equipment

· Purposeful Play Leader appointed (children supported and trained in the use of play equipment)

· Purposeful play activities established in zones on the playground  -  Year 6 Play Leaders trained to run activities in addition to Lunchtime Supervisors.

The implementation of a Purposeful Play initiative has ensured that children are engaged at break and lunch times, helping ensure good behaviour at these times.

Thrive:

· Staff trained in Thrive practice especially the small things they can do every day – train staff to get to know each child as individuals

· Thrive Board set up in staff room to highlight Thrive children and associated issues

· Thrive Policy written and agreed

· Thrive Room set up and resourced and used at lunchtimes and playtimes for those children who need it – links to Purposeful Play established

· Rota in place to cover the lunchtime Thrive room

· Thrive whole class screenings to be done termly

· Individual assessments carried out by Thrive practitioner and Class Teacher (and parents when suitable)

· Thrive timetable in place for assessed children, and interventions delivered accordingly.

· Thrive action plans in place and individuals and groups being worked with on Thrive activities

Thrive implemented in school now has a track record of positively supporting vulnerable children's social and emotional development.

Leadership and Management:

Leadership and Management this year focused on developing leadership in the above areas, as we had newly appointed leaders for SEND, Thrive, Purposeful Play, Art and Literacy, who required support and training in their new roles.



MAIN PRIORITIES

	Priority 1:  Teaching, Learning and Assessment

	Subject: Reading
	Lead (and support): CMc (RL, BH)
	Governor: PH, NP

	Issue

(What’s not working?)
	Outcome

(What will be Different?)
	Actions*
(What will I do?)
	Expected Impact

(What I expect to see)

	* Include deadline and associated BRAG highlighting as well as reference to any additional support

	KS2 SEN children reading progress is less than expected due to poor oral fluency and basic comprehension skills.
	Raised attainment for KS2 SEN children through increased fluency and targeted interventions.
	· Subject leader to meet with class teachers regarding SEN children and baseline data from oral fluency tests.

· Subject leader to monitor planning and ensure that oral fluency is supported in lessons, R4L, R4P and Interventions.

· Subject leader to show expectations in reading, R4L and R4P (Rapid Reading, Interventions, Phonics Reading Support – Liaise with LA). 

· Subject leader to offer training/CPD if required to class teachers/teaching assistants (through monitoring/book trawls/data/moderations etc).

· Subject leader to update SLT and governing body regularly. 
	· All teaching staff to demonstrate high quality modelling of reading strategies through lessons and interventions.

· Data (oral fluency tests, SPTO should see an increase in SEN children progress since baseline assessment)

· Planning, teaching and book trawls will evidence pupil progress through targeted work and work with teachers and teaching assistants.

· An increase in KS2 SEN children progress with at least 4 points progress made shown in data in order to close the gap.     

	To develop Home-School reading/ reading for pleasure and ensuring children record their reading in homework diaries.
	Larger amount of children completing quizzes and increased fluency. More reading taking place at home. 
	· To set up a more interesting library space and create a ‘buzz’ for reading through more regular reading competitions.

· To support lower ability readers through high quality and easily accessible books that can be handed out during longer school holidays to ensure reading is taking place.

· Replenish and inspire reading through class novels, R4L lessons and English lessons linked to the R4L texts.

· Subject leader to monitor quizzing and AR ZPD’s for each class to ensure that children are comprehending texts they read.

· Establish effective ways of creating and sharing book reviews with all children through a blog.

· Subject leader to organise and coordinate a parent training session to pass on reading strategies to support home reading.
	· Teachers, children and parents are continually made aware of the reading policy and homework diaries are filled in regularly with more reading being done at home.

· More excitement about reading around school and more engagement in R4L and R4P sessions and competitions.

· More children will be achieving 85+% in quizzes and therefore making progress. More children will also be achieving 100% in order to win prizes.

· An increase in children taking more books home as they are more inspired to read. 

· An increase in children’s fluency which will be shown in the oral fluency tests. 


	Subject: Mathematics
	Lead (and support): LA & SG (WH)
	Governor: CW

	Issue

(What’s not working?)
	Outcome

(What will be Different?)
	Actions*
(What will I do?)
	Expected Impact

(What I expect to see)

	* Include deadline and associated BRAG highlighting as well as reference to any additional support

	The number of children from  Year 2 to Year 4 who confidently  know their Times Tables (linked to the Year group objectives) is lower than expected
	A greater number of children in Years 2 – Year 4 will have quick recall of their times tables (as specified in the National Curriculum) 

(By the end of the year)
	· Through monitoring (learning walks) ensure there is a greater emphasis on the teaching of Tables (relevant to Year group expectations)

· Create Times Tables Achievement booklets for all children in Year 2 – Year 4. Monitor how they are being used.

· Create a class tracking sheet so gaps are easily spotted.

· Celebrate in assembly the children who can confidently recall their Times Tables with special badges. 

· Regularly monitor the SPTO to ensure Times Table related objectives are being achieved.  

· Support staff in helping individual / groups of children who are struggling to learn their tables (intervention where needed)

· Provide opportunities for children to use Mathletics before school to help practise their tables. 

· Mr H to lead a Times Table staff meeting re-visiting the Mr H’s times table challenge. 
	· Learning walks will show that Early bird activities and warm up sessions will have a greater focus on tables (multiplication and division)

· Children in Years 2 – 4 are successfully learning their tables (evidence in their achievement booklets)

· Through learning walks, children confidently use and apply their tables knowledge when solving other problems.

· Pupil progress meetings will highlight the children’s progress with learning their Times tables 

· The majority of children (except  those with barriers to learning) will be able to confidently recall the relevant Times Tables (as outlined in the NC)

	Continue to develop the teaching of Greater Depth within the Mastery Curriculum 
	More children have a  Greater Depth understanding across a range of Mathematical objectives (%s are in line with school targets)


	· Provide materials to help support the teaching of Greater Depth learning.

· Arrange for children in Year 4 and 5 to attend Mathematics challenge days at King Edwards School.

· Through staff meetings, share ideas and examples of how to promote Greater Depth learning.

· Run a ‘Maths Investigations’ lunchtime club (Invited children)

· Organise for the HA/ GD children in Year 5 and 6 to take part in the National Maths challenge test. 
	· Through learning walks and drop-ins, children are being presented with appropriate challenge

· Children with a flair for Maths are given additional opportunities to share and celebrate their mathematical abilities (competing with children form other schools)

· Book trawls show that challenging activities have been set for children and there is evidence to show Greater depth understanding. 

· 2017:    

	A consistent whole school approach to Mastery teaching, using the CPA (ensuring children have a secure understanding of the basic principles)


	Through a more concrete approach to learning, children will have a better understanding of Mathematics leading to more children achieving ARE throughout the school.  
	· Deliver staff meeting demonstrating the use of concrete apparatus throughout school and share examples of planning for this kind of teaching (Autumn 1)                                      Share and revisit resources and planning aids that are centred around the CPA approach.                                           Check that staff are using Mastery NCETM documents and Maths Hub (White Rose) mastery resources to support the progression and expectations throughout each year group. (Ongoing)                                                                                Provide additional apparatus packs for KS2 to support the teaching of Maths using practical apparatus (Autumn)    Through observations look for evidence to show that staff are using and applying ideas from the Numicon training (July 2017) in their teaching (especially in EYFS/KS1) – A focus on using practical resources. (Ongoing)
· Monitor teaching to ensure this approach is embedded throughout the school (A focus on Maths drop- ins from SLT and Maths leaders – with a particular focus on differentiation and challenge for the Most Able – still using CPA approach)                                                                                     Support staff with planning activities to incorporate a greater use of Concrete and pictorial approaches to learning                                                                                                Develop own CPD - attend courses to explore creative reasoning and work as part of a research group (TRG) meeting regularly throughout the year (See TRG details)
	· Through drop-ins and book trawls: 

· Children have a secure understanding of mathematical principles through having experienced a more practical approach to learning.

· Children are able to show their understanding through the use of practical apparatus and are able to discuss their learning (reasoning). 

· More children across the school will achieve ARE

· 2017:-

Yr2:  (79%)

Yr6:  (95%)

· As part of The TRG, actions will be set that impact on the way we approach Mastery teaching in school, creating a more consistent approach throughout the school. 



	As a school we need to consolidate and enhance the whole school approach to using ‘bar modelling’ to improve contextual understanding and to help with problem solving, ensuring children are confidently and consistently using this method.
	Staff are more confident at teaching and modelling the bar method as a way of tackling problems. Children will have a better understanding of how to use and apply the bar method to support their learning.

These should lead to a rise in attainment as more children can apply their mathematical knowledge and more confidently tackle worded problems. 
	· Deliver a staff meeting, looking at the different ways we can teach and use the bar model method to tackle problems

· Provide staff with resources (textbooks) to support their teaching.

· Team teach (where needed /requested) to support teachers in developing their confidence of teaching the bar method.
	· Through book trawls there should be evidence of the children:

1) representing calculations using the bar model as a pictorial representation

2) using the bar method as an aid to solving problems 

· Children have an overall better understanding of how to tackle a problem and use pictorial representation in this way. 



	Accuracy of Assessment – Consistency throughout the school / across partnership schools.


	Better working relationships are established with the partnership schools – working closely together, developing consistency with moderation and assessment. 

A better understanding of children’s attitudes towards Maths
	· Work with partnership schools (Holywell, Licky Hill and Beaconside) - sharing good practice and ideas for developing the Mastery approach to learning. Regular cross school moderation to ensure assessments are accurate (with teachers from key year groups). 

· Through termly in-school Moderation meetings staff are confident in making correct judgements of children’s achievements in Maths (supported by formative and summative assessments) 

· Carry out book trawls, looking for evidence that the children are being given the opportunities in lessons to demonstrate their depth of understanding (and that it matches to judgements given on SPTO)

· Carry out pupil interviews / conferencing across the key stages to assess children’s learning, level of enjoyment and their engagement in Maths


	· Staff feel more confident at moderating and assessing children’s work in maths, giving accurate judgements.

· Standards in Maths attainment at ARE and above continue to be above National (due to accuracy of assessments and a cleared understanding of where the children need to be).

· Work in books should show the children have been given the opportunities to demonstrate a depth of learning across Mathematical concepts. 


	Subject: Science 
	Lead (and support): Jo Tomkinson (CA)
	Governor: Claire Webster

	Issue

(What’s not working?)
	Outcome

(What will be Different?)
	Actions*

(What will I do?)
	Expected Impact

(What I expect to see)

	* Include deadline and associated BRAG highlighting as well as reference to any additional support

	To ensure a shared understanding of the approach to science at our school.

(November)
	Staff are all aware of the key elements to the science vision and implement it in the teaching.
	· Ensure all new teaching staff understand the planning, delivery and assessment in science.

· To extend the use of scientific enquiry into every science lesson.

· All staff to be clearly aware of the resources we have in school and have the knowledge to use them to full effectiveness in their science lessons.
	Scientific enquiry is clearly evident as a strength of the science curriculum.  This is progressive and practical.

	To continue to deliver initiatives and training provided by The Ogden Trust.

(November / January)
	Up skilling of teachers who teach the Earth and Space Unit of work in year 5.  EYFS staff implement Science Talk into lessons.
	· To continually ensure teachers have the resources and skills to teach science effectively. 

· Support extra enrichment activities for science and ensure each year group has the benefit of these.

· Deliver Ogden trust training to raise the skills of teachers – Earth and Space focus.
	Key staff have the knowledge to teach inspiring lessons on Earth and Space.  Each year group has benefit of The Ogden Trust resources.

	Continuing to develop science resources so we have the equipment to enhance teaching and learning of science to its full potential.

(Ongoing)
	Science resources that enable exciting, fun and practical science in the school.  Develop the use of consumable resources and science knowledge books.
	· To develop EYFS continuous provision so nursery and reception have a ‘Phizzi Lab’ that mirrors the Phiz Lab Ensure children have opportunity to use a range resources independently and ask questions.

· To continue to extend the resources we have to teach science, link with reading to develop sets of science topic books to support and improve research.
	Pupils voice / ambassadors comment positively about the way science is resourced.  Ensure the equipment is all n good use and an integral part of science lessons so learning is practical and hands on.

	To embed cross curricular science links with the rest of the primary curriculum.

(Spring Term)
	Further imbed science across the curriculum.  More evidence of science links with other subjects in book looks.
	· Liaise with subject leaders (particularly writing, reading, maths and art) to embed science practice across the school where possible.

· To use the talk for writing approach for scientific language, writing and vocabulary.  To ensure this is embedded in the curriculum.

· To inspire reading and science by giving children the opportunity to read science information books to research and extend their knowledge and understanding.
	Pupils are able to apply skills from other subjects into their science lessons.

More opportunity for science based reading. 

Science investigations are talked about and written up using Talk 4 Writing language.

	To improve the impact of assessment in science teaching.

(November)
	Science assessment procedures are embedded across the curriculum and are being used to track attainment and progress in Science.
	· Use exemplification materials for robust assessment procedures and moderate judgements in science.

· Improve the assessment of scientific enquiry skills to ensure there is clear progress within and across year groups.

· To have a shared understanding to what ‘greater depth’ looks like in each year group.

· Science moderation across the key stages / school / across schools via Ogden partnership network, building evidence of what expected / greater depth science looks like.

· To use SPTO to track progress and close the gaps in science knowledge and understanding for all pupils.
	Assessments are used at a pupil / teacher / whole school level and ensure science is progressive.  That teacher’s judgements are moderated and we all have the same understanding of what ARE / Greater Depth looks like.

	To ensure the Phiz Lab is at the heart of science lessons, pupils using it frequently, effectively and with more independence.  

(by Summer term)
	The lab is used regularly b all classes for science lessons.
	· Scientific activities are identified as something pupils enjoy and remember.

· Science is practical and children are continually building on their scientific language and ability to ask questions.

· Ownership of the lab with displays of the children’s work.
	Pupil voice comment that the use the lab for practical and investigative work.  The Phiz lab is booked for most sessions throughout the week.

	To implement the science ambassador group across the school.

(September)
	Science ambassador roles in school, the children supporting the science subject leadership.
	· Regular meetings taking on the children’s views of science across the school, acting where appropriate to build on the current curriculum and extra enrichment activities.  

· Ambassadors to be involved in creating a science newsletter for the school.

· Ambassadors to be involved in creating a ‘science buzz’ by informing their peers of new developments and ideas.

· Ambassador display in the Phiz Lab that the group have ownership of.

· Feedback into SDP from the group as a pupil voice to the science curriculum.
	A groups of children have developed their confidence, self-esteem and passion for science – increased their science capital.  In the long term they choose science pathways in the future.

	To enrich science resources and opportunities for pupils through external agencies who offer funding and equipment loans.  

(February)
	Increased science budget / loan of resources.
	· Explore agencies who will offer funding via bids to further enhance and develop the teaching, learning and enrichment of science for our pupils.

· Use links with Ogden and Birmingham University to develop educational science visits and speakers into school.

· Further raise the profile of The Science Fair and Science Week in school. 

· Continue to work with Woodrush to use their resources, facilities and expertise to enrich the primary curriculum.
	An enhanced curriculum and enrichment in science due to external agencies / networks.


	Subject: English (Writing)
	Lead (and support): RL (BH, CM, LA, CK)
	Governor: PH, NP

	Issue

(What’s not working?)
	Outcome

(What will be Different?)
	Actions*
(What will I do?)
	Expected Impact

(What I expect to see)

	* Include deadline and associated BRAG highlighting as well as reference to any additional support

	Monitoring of spelling and internal teacher assessment has highlighted that the standard of spelling is weaker than other aspects of the interim framework, which impacts the percentage of children working at the expected standard for KS2.
	An increased number of children in each year group who are spelling at the appropriate age-related level.
	· English coordinator and spelling lead to complete Read Write Inc Spelling for Key Stage 2 training.
· English coordinator and spelling lead to deliver CPD to recap and refine the RWI approach to spelling, ensuring that expectations and best practice are clear. 
· English coordinator and spelling lead to monitor progress of cohorts against targets through observations, learning walks and book looks.
· English coordinator and spelling lead to monitor and evaluate teaching and the impact on learning through data, learning walks, book trawls and pupil voice. Any additional CPD needs identified through monitoring to be delivered by English coordinator and spelling lead.
· English coordinator to implement Spellodrome as homework resource, ensuring effective implementation through leading CPD, monitoring participation and collecting views through parent forum and pupil voice.
· English coordinator and spelling lead to research alternative methods of teaching spelling to complement RWI, disseminating practice to teachers through leading CPD, sharing resources and giving feedback from monitoring.
· English leader to establish spelling groups in each year group for children who do not make progress in spelling using RWI methodology due to dyslexia or other phonological deficit.
· English coordinator and spelling lead to lead CPD for appropriate strategies for relevant adults teaching non-RWI spelling groups. 
	· Internal (Read Write Inc’s built-in) assessment of spelling shows that a greater number of children working at age-related expectations.
· Moderation of writing over the course of the year shows the application of spellings in writing is more accurate.
· KS 1 - 100% of non-SEND children will make at least expected progress,% of children will be working at ARE (2S+)
· KS 2 - 100% of non-SEND children will make expected progress, 90% of children will be working at ARE (6S+) 35% children will be working at GDS (exceeding ARE).
· Pupil voice and parent forum feedback demonstrates an appreciation for the positive impact of Spellodrome.

	Moderation and monitoring has highlighted that standards of handwriting are inconsistent across the school; many of our lowest-attaining children have handwriting that isn’t fluent or legible. Failing to correct this could lead to a reduction in the numbers of children achieving ‘greater depth’ this year, as well as of children achieving ARE under future frameworks.
	Raised standards of handwriting across the school; a decrease in the % of children with poor handwriting in each class.


	· Implement new ‘handwriting support lines’ in all English, topic and R4L books from year 1 to 6. 
· Assess effectiveness of new handwriting lines through monitoring, ensure teachers are challenging substandard handwriting through feedback.
· Introduce ‘P checks’ and ‘S factor’ handwriting prompts into practice and create resources & displays to support their use.
· Raise the profile of handwriting through purchase of resources such as pen licences, certificates and specific celebration pens.
· In conjunction with SLT, monitor the progress of children’s handwriting, constructively challenging teachers when their expectations/practice don’t hold children to account.
	· Standard of handwriting in all/almost all books is appropriate to age-related expectations.
· Lesson observations show that teachers are modelling good handwriting practice.
· SLT ‘book looks’ show that teachers are setting high expectations for presentation of writing and holding children to account when these standards are not met.
· Children who maintain excellent standards of handwriting are celebrated in class and in celebration assemblies.
· Teacher feedback indicates that handwriting is less of an issue when assessing children against age-related expectations.
· End-of-year teacher assessment shows a greater % of children achieving the ‘transcription’ objectives of SPTO. 

	Teacher assessment data has highlighted that a small number of our lowest-attaining children (mainly boys) are making expected progress or less -not making enough progress to ‘close the gap’. Enthusiasm for writing amongst these children is low.
	Increased engagement with writing among all children, but especially low-attaining boys.
	· The English coordinator will research, evaluate and compose information about Pobble.com and feed back to SMT & governors.

· The English coordinator will organise the purchase & implementation of Pobble (or alternative if necessary).

· The English coordinator will lead CPD and ensure the effectiveness of Pobble through feedback with teachers.

· The English coordinator will ensure the high profile of writing through monitoring the use of Pobble, school website and social media to establish greater audience for children’s work and celebrate progress in writing.

· The English coordinator, in conjunction with year group leaders, will revise the school’s long-term writing plan to ensure topics covered are engaging and productive.
	· Culture of sharing children’s work with a wider audience is established - at least 5 pieces of writing are uploaded to Pobble/website by each year group each term.

· Pupil voice shows increased enthusiasm for writing - all/almost all children rate their enjoyment of writing higher in summer term than in autumn term. 

· Moderation of children’s work (especially lower-attaining children) shows an improvement in the quality, quantity and carefulness of children’s work.


	SUBJECT ACTION PLAN OVERVIEW (2017-18)
(Full Action Plans available)


	SUBJECT
	OBJECTIVES

	English
	See above

	RWI
	To work closer with the English team in school (RL, CMG, CK & LA) to ensure the writing elements of RWI (letter formation, hold a sentence and phonic spellings) are developed and extended by incorporating the whole school Nelson handwriting approach.
	85% + Phonic Screening Mark
	To continue to raise standards and progress for all children on the RWI program with particular focus on the bottom 20% in reading
	To further develop the coaching cycle within school to enable all RWI staff to develop their teaching of the program.

	Mathematics
	See above

	Science
	See above

	ICT
	e-Safety review and resource centralisation
	Purchase and introduce Purple Mash
	Ongoing audit and refresh of school equipment, technical support and software.
	Web-site and Social Media

	Art & Design
	Arts Mark application

	Design & Technology


	
	
	
	

	Geography
	Organise a mapping / orienteering project with a local agency with the aim of setting up a range of targeted activities for each year group; This has the potential to provide some unique resources for the Coppice that the children can interact with and achieve cross curricular activities not only in Geography but also subjects such as Maths and P.E. (new subject leader)
	To ensure that resources are up to date and adequate to ensure full curriculum coverage (new subject leader)
	Review and update the Geography policy (new subject leader)

	

	History


	To develop engaging planning and teaching that inspires children’s curiosity of the past and is focused on key skills (new subject leader)
	To raise the profile of History within school (new subject leader)

	To have a secure knowledge and understanding of the National Curriculum for History and to develop my role as History coordinator (new subject leader)
	

	Physical Education
	To offer a range of ‘alternative’ sports


	To create more opportunities for children to take part in inter and intra competitions.


	To raise the profile of PE within school


	

	Music
	Arts Mark application

	MFL
	
	
	
	

	PSHE/SMSC
	To further promote and embed SMSC within all areas of the Curriculum.
	To provide a range of activities/events to promote different cultures.


	To develop high quality PSHE provision across school.


	


	THEMES and DIMENSIONS

(Full Action Plans available)


	THEME or DIMENSION
	OBJECTIVE 1
	OBJECTIVE 2
	OBJECTIVE 3
	OBJECTIVE 4

	EYFS
	To develop the outdoor area to create a purposeful and engaging learning environment.

	To raise attainment in the area of The World. (This was one of the areas that had the lowest ARE percentage at the end of last year.)

	To raise attainment in the area of Listening and Attention. (This was one of the areas that had the lowest ARE percentage at the end of last year.)
	

	SEN
	
	
	
	


	WHOLE SCHOOL STRATEGIC PLAN (2016-2019)

	PRIORITY AREAS
	SUMMARY OF ACTION PLANS

	· Renew Active Mark

· Renew Arts Mark

· Speech and Language
· Every Child Counts /1stClass@Number
· Assertive Mentoring

· Environment/space for interventions
· ICT Quality Mark
	


Priorities identified from Self Evaluation 


(Summer 2017):








Oral fluency in Reading


A consistent whole school approach to Mastery teaching, using CPA


Increasing number of children in each year group who are spelling at the appropriate age-related level


To embed cross curricular science links with the rest of the primary curriculum.





The Coppice Primary School


SDP 


2017 - 18





Happy





Successful





Confident





Prepared for life





We will be a Learning Organisation, ensuring that CPD involves all staff, and is school based wherever possible and tailored to specific needs  -  involving the sharing of good practice and expertise; linked explicitly to PM and SDP.  We will have an openness regarding the sharing of our practice through embracing self-evaluation through monitoring (especially Lesson Observations) that inform areas for development. 
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